MSU Denver Arts and Humanities Rubric
Definition:  In Arts and Humanities courses students interpret, analyze, and create texts and other artistic works to deepen their understanding of the various contexts that shape the human experience and explore fundamental questions of identity, value, diversity, and meaning.
Evaluators are encouraged to assign a zero to any work, sample, or collection of work that does not meet introductory (1) level performance.
	Student Learning Outcome
	0
	Introductory
1
	Developing
2
	Advancing
3
	Capstone
4

	Understand context—Describe how the context (historical, racial, ethnic, material, technological, religious, intellectual, cultural, gender, etc.) influences the creation, content, or interpretation of a text, performance, work of art, etc. 

	Not
evident
	Attempts to address context, but does so inaccurately when describing the creation, content, or interpretation of a text, performance, work of art, etc.  
	Begins to articulate relevant context when describing the creation, content, or interpretation of a text, performance, work of art, etc.  
	Appropriately articulates relevant context when describing the creation, content, or interpretation of a text, performance, work of art, etc.  
	Thoroughly and effectively articulates relevant context when describing the creation, content, or interpretation of a text, performance, work of art, etc.  

	Engage Critically—Critically engage with a text, performance, work of art, etc. by applying social/political, epistemic, aesthetic, pragmatic, moral/ethical, or other discipline-appropriate standards.


	Not
evident
	Attempts to apply discipline appropriate standards to a text, performance, work of art, etc., but does so inaccurately 

	Begins to apply discipline appropriate standards to a text, performance, work of art, etc. 
	Appropriately applies discipline appropriate standards to a text, performance, work of art, etc. 
	Thoroughly and effectively applies discipline specific standards to a text 

	Create an original project—Implement course content or skills through the creation of an original project (essay, argument, narrative, reflection, oral presentation, performance, work of art, etc.).


	  Not
evident
	Student’s project attempts to implement course content or skills, but does so inaccurately 
	Student project begins to implement course content or skills
	Student project appropriately implements course content or skills
	Student project thoroughly and effectively implements course content or skills 
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MSU Denver Global Diversity Rubric
Description:  Global Diversity refers to a student’s ability to critically analyze and engage complex, global interconnected global systems (such as natural, physical, social, cultural, economic, or political) and their implications for individuals, groups, communities, or cultures.  These courses will introduce students to various concepts toward valuing diversity and the importance of inclusivity.  Students should seek to understand how their actions affect both local and global communities.  Courses in this category must contain a majority of material from one or more regions or countries outside the U.S. 
Evaluators are encouraged to assign a zero to any work, sample, or collection of work that does not meet introductory (1) level performance.
	Student Learning Outcome
	0
	Introductory
1
	Developing
2
	Advancing
3
	Capstone
4

	Understand global interconnections—
Describe the implications of global interconnections, including its impact on culture, societies, the environment, or the individual.  


	Not
evident
	Provides examples of 
global interconnections with no understanding of implications.

	Describes examples of global interconnections with partial understanding of the implications.

	Explains examples of 
global interconnections with adequate understanding of the implications.

	Synthesizes examples
of global interconnections
with sophisticated understanding of the implications.


	Analyze global diversity— Analyze connections between worldviews, experiences, and/or power structures of differing cultures in historical or contemporary contexts.  



	Not Evident
	Provides examples of the experiences of others historically or in contemporary contexts primarily through one non-U.S. cultural perspective with no understanding of the relationship between worldviews, experiences, and/or power structures. 
	Describes worldviews, experiences, and/or power structures of differing non-U.S. cultures in historical or contemporary contexts with partial understanding of the relationship between worldviews, experiences, and/or power structures. 
	Explains worldviews, experiences, and/or power structures of differing non-U.S. cultures in historical or contemporary contexts
with adequate understanding of the relationship between worldviews, experiences, and/or power structures.   
	Synthesizes worldviews, experiences, and/or power structures of differing non-U.S. cultures in historical or contemporary contexts with sophisticated understanding of the relationship between worldviews, experiences, and/or power structures.    
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MSU Denver Historical Rubric
Description:  Historical thinking contextualizes the present by using a wide range of sources and methods to understand how people experienced the past.
Evaluators are encouraged to assign a zero to any work, sample, or collection of work that does not meet introductory (1) level performance.
	Student Learning Outcome
	0
	Introductory
1
	Developing
2
	Advancing
3
	Capstone
4

	Locate sources — Demonstrate the ability to locate sources when information is needed and evaluate the authenticity, validity, and reliability of resources applied to a specific purpose.
 
	Not
evident
	Locates information randomly, retrieves sources that lack relevance and quality.
	Locates information with some relevance and quality but from limited and similar sources.
	Locates predominantly relevant information from a variety of sources.   
	Locates relevant and highly valued information from the most appropriate sources.

	
	Not
evident
	Shows an awareness of the concepts of authenticity, validity, and reliability of sources.
	Demonstrates rudimentary evaluation of the authenticity or validity or reliability of sources.
	Demonstrates an appropriate evaluation of the authenticity or validity or reliability of sources.
	Demonstrates appropriate evaluation of the authenticity, validity, and reliability of sources.

	

Communicate in writing—Communicate in writing, with an awareness of audience and use language conventions appropriate to the occasion and task.
	  Not
evident
	Demonstrates little attention to context and audience and to the assigned tasks(s).
	Demonstrates awareness of context and audience and to the assigned tasks(s).
	Demonstrates adequate consideration of context and audience and a clear focus on the assigned task(s).
	 Demonstrates a thorough understanding of context and audience that is responsive to the assigned task(s) and focuses all elements of the work.

	
	Not
evident
	Uses language that sometimes impedes meaning because of errors in usage.
	Uses appropriate language that usually conveys
meaning to readers with clarity, although writing may include some errors.
	Uses straightforward language that effectively conveys meaning to readers, with few errors.
	Uses graceful language that skillfully
communicates meaning to readers with
clarity and fluency, and is virtually error free.

	Employ historical knowledge — Demonstrate historical knowledge of the United States, the world, or one of the major regions of the world.


	Not
evident
	Presents irrelevant or inaccurate information with significant omissions of relevant figures, events, concepts, and/or technologies.
	Presents information with inaccuracies, with limited inclusion of relevant figures, events, concepts, and/or technologies.
	Presents information with minimal omissions of relevant figures, concepts, events, and/or technologies.
	Synthesizes content, including discussion of relevant figures, concepts, events, and/or technologies.


	Understand context— Demonstrate, using historical sources, how context and contingency influence change over time.
	Not
evident
	Makes major errors of chronology, and/or shows emerging statements on cause and effect, and/or uses information from irrelevant sources.
	Makes errors of chronology; and/or begins developing statements of cause and effect, from relevant sources.
	Includes chronologically accurate statements, proficient statements on cause and effect, from relevant sources with few mistakes.
	Includes chronologically accurate and compelling statements of cause and effect, from the most relevant sources.


	Interpret Evidence—Develop an effective historical interpretation and marshal primary and/or secondary source evidence to support it.
	Not
evident
	Presents historical fact as interpretation, or vice versa.  Evidence is misused or not offered.
	Begins development of an interpretation of the past.  The interpretation may be simplistic or simply descriptive. Marshals limited evidence.
	Presents an interpretation; marshals some relevant evidence to support the historical interpretation.
	Systematically and methodically presents an interpretation. Marshals relevant evidence to support the historical interpretation. If needed, addresses potential alternative interpretations.  Clear links between the evidence and the interpretation.





MSU Denver Natural and Physical Science Rubric
Description:  The Natural and Physical Sciences involve discovering knowledge in natural or physical sciences, applying scientific thinking and reasoning, and critically thinking about the use of scientific information.
Evaluators are encouraged to assign a zero to any work, sample, or collection of work that does not meet introductory (1) level performance.
	Student Learning Outcome
	0
	Introductory
1
	Developing
2
	Advancing
3
	Capstone
4

	Understand foundational knowledge— Explain the foundational knowledge of a particular field of natural or physical science
	Not
Evident
	Can recall or identify a few aspects of the basic foundational knowledge in the course.
	Accurately explains or identifies most basic foundational knowledge in the course.

	Demonstrates foundational knowledge and theoretical framework of a scientific course and shows some use of this information to correctly solve problems and describe phenomena.  
	Demonstrates a detailed and deep understanding of the foundational knowledge of a course and properly uses this foundation to correctly answer questions related to the analysis and prediction of observed phenomena.  






	Apply scientific principles—Apply principles and techniques of scientific thinking
	Not
evident
	Attempts to explain information presented in mathematical forms (including text, tables, graphs, or symbols) and/or constructs a rudimentary hypothesis, but draws somewhat incomplete or simple conclusions about what the information means.   
	Provides accurate explanations of information presented in mathematical forms and/or constructs a hypothesis.  States a conclusion focused solely on the findings.  

	Organizes evidence to reveal important patterns, differences, similarities, limitations, and/or implications related to focus.  States a conclusion that is a logical extrapolation to support a broader context as a direct result of findings.  


	Designs a methodology or theoretical framework that is skillfully developed and/or synthesized.  Organizes and synthesizes evidence to reveal insightful patterns, similarities, differences, limitations, and/or implications.  States a conclusion that is a logical extrapolation to support a broader context as a direct result of findings.  Provides accurate explanations of information presented in mathematical forms. Makes appropriate inferences based on that information.








	Student Learning Outcome
	0
	Introductory
1
	Developing
2
	Advancing
3
	Capstone
4

	Think critically—Evaluate the credibility of scientific information and interpret the impact of its use or misuse in society

	  Not
Evident
 
	Attempts to determine the credibility of scientific information but does so somewhat inaccurately.






AND/OR Recognizes and distinguishes the ethical use from the misuse of scientific information in society, but doesn’t discuss the ramifications.  
	Begins to determine the credibility of scientific information through moderate interpretation and evaluation.





AND/OR Recognizes and distinguishes the ethical use from the misuse of scientific information in society.  Can explain on a basic level what might be at stake when scientific information is used or misused in society.   
	Accurately recognizes and distinguishes credible from non-credible scientific information through deep evaluation and interpretation.  





AND 
Recognizes and distinguishes the ethical use from the misuse of scientific information in society.  Can explain on an advanced level what might be at stake when scientific information is used or misused in society.  

	Demonstrates an informed scientific skepticism when presented with scientific information and applies critical thinking techniques to analyze and evaluate the validity of information or artifacts before accepting or formulating a conclusion.  

AND Can accurately explain at a capstone level how the use or misuse of this information impacts (historical, observed, or future) society and/or how society has impacted science due to the use/misuse of information.   



Rubric and SLO Guide:
For the “Apply Scientific Principles” SLO we are asking professors to have their students do science.  Each course will do this in different ways depending on the level of the course and the course topic.  We want students to get beyond understanding content and be able to draw conclusions from evidence given to them or collected themselves, and at a capstone level, design their own methodology, then use it to gather data and analyze it.  
The critical thinking SLO might be a worthy challenge!  The SLO really has two parts, but they are interconnected.  It would be hard to interpret the impact of the use or misuse of scientific information in society without first evaluating the credibility of that information.  We’d like to push you to get creative and eventually integrate both parts into your courses.  Imagine a society filled with critical thinkers who don’t trust everything they see on social media, but instead ask questions and dig deeper before forming opinions, making decisions, or voting.  At the higher achievement levels, students are doing BOTH parts of the SLO well, so an AND instead of an AND/OR is indicated for a 3 or 4.  Examples of earning a 0-Not Evident on this SLO include:  Cannot consistently distinguish credible from non-credible scientific information, doesn’t question claimed experts, easily falls victim to pseudoscience or has a naïve trust for information or sources undeserving of such trust, or entertains conspiracy theories or falls for logical fallacies AND/OR cannot distinguish ethical use of scientific information from the misuse of scientific information in society, or doesn’t understand the impact of the use or misuse of science in society.



Glossary:
Scientific Methodologies:  principles and procedures for the systematic pursuit of knowledge involving the recognition and formulation of a problem, the collection of data through observation and experiment, and the formulation and testing of hypotheses.  
Scientific Reasoning:  includes the thinking skills involved in inquiry, experimentation, evidence evaluation, inference and argumentation that are done in the service of conceptual change or scientific understanding
Skepticism:  the process of applying reason and critical thinking to determine validity. It's the process of finding a supported conclusion, not the justification of a preconceived conclusion
Critical thinking:  the objective analysis and evaluation of an issue in order to form a judgement
Pseudoscience:  a collection of beliefs or practices mistakenly regarded as being based on scientific method
Conspiracy theory:  a belief that some covert but influential organization is responsible for a circumstance or event
Logical fallacy: an error in reasoning that renders an argument invalid  



MSU Denver Oral Communication Rubric
Description:   Students learn to perform effective and ethical oral communication that is appropriate to 
diverse audiences, settings, media, and goals.
Evaluators are encouraged to assign a zero to any work, sample, or collection of work that does not meet introductory (1) level performance.
	Student Learning Outcome
	0
	Introductory
1
	Developing
2
	Advancing
3
	Capstone
4

	Develop a message—Develop a clear, purposeful message with coherent and effective content.

	Not evident.
	Central message may be determined but is not explicitly stated and uses insufficient supporting material. Organizational strategy lacks a clear, observable pattern or structure, distracting from the central message.
	Central message is understandable but is not consistent with the supporting material. Organizational strategy is inconsistent, but observable and is appropriate to the central message.

	Central message is clear and consistent with the supporting material. Organizational strategy is clearly / consistently observable and serves the central message.

	Central message is clear and compelling as well as consistent with the supporting material. Organizational strategy is clearly observable, skillful, creative, and enhances the central message.



	Use data and evidence—Incorporate various and credible supporting material (e.g. examples, statistics, analogies, illustrations, and quotations).
	Not evident.

	Use of supporting material is insufficient, does not support the objective of the communication / interaction, and fails to establish the communicator's credibility.
	Supporting materials that serve the objective of the communication / interaction are provided, but are not varied, authoritative, or appropriate.

	Use of appropriate supporting materials serves the objective of the communication / interaction and the communicator's credibility.

	Use of supporting materials are varied, enhance the communication / interaction, and bolster the communicator’s credibility.


	Listen and respond—Practice effective listening strategies that enhance understanding, evaluation and engagement.
	Not evident.

	Communicator demonstrates little or problematic responsiveness to others during performance / interaction.
	Communicator demonstrates some responsiveness to others during performance / interaction.

	Communicator demonstrates appropriate sensitivity and responsiveness to others during performance / interaction.

	Communicator demonstrates acute sensitivity and responsiveness to others that enhances performance / interaction.


	Adapt to audience—Adapt to varied audiences, their beliefs, values, and attitudes, as well as to features of contexts, situations, and interactions.


	Not evident.

	Strategy and performance are minimally effective or demonstrate little attention to the unique features of the audience.
Strategy and performance are minimally effective or demonstrate little attention to the unique features of the situation and context.

	Strategy and performance are appropriate to the task but do not demonstrate significant adaptation to the unique features of the audience.
Strategy and performance are appropriate to the task but do not demonstrate significant adaptation to the unique features of the situation and context.
	Strategy and performance demonstrate awareness of and adaptation to unique features of the audience.
Strategy and performance demonstrate awareness of and adaptation to unique features of the situation and context.

	
Strategy and performance demonstrate acute awareness of, and strategic choices based upon, unique features of the audience. Strategy and performance demonstrate acute awareness of, and strategic choices based upon, unique features of the situation and context.


	Communicate appropriately—Perform skillful non-verbal communication (e.g. vocal variety, pace and physical behavior) appropriate to audience and context.
	Not evident.

	Delivery techniques detract from the communicator’s message, understandability, or credibility.

	Delivery techniques are understandable but are distracting and demonstrate the communicator’s tentativeness.
	Delivery techniques are interesting, appropriate, and demonstrate the communicator’s comfort.

	Delivery techniques are compelling, polished, and demonstrate the communicator’s confidence.


	Communicate clearly—Perform skillful verbal communication (e.g. clear, vivid, and/or compelling language) appropriate to audience and context.

	Not evident.

	Language choices are unclear, not appropriate to the context and audience, or minimally support the effectiveness of the communication / interaction.

	Language choices are mundane and commonplace, and partially support the effectiveness of the communication / interaction.

	Language choices are thoughtful, appropriate to the context and audience, and generally support the effectiveness of the communication / interaction.

	Language choices are deliberate, tailored to the context and audience, and enhance the effectiveness of the communication / interaction.






MSU Denver Quantitative Literacy General Studies Rubric
Description:  Competency in quantitative literacy represents a student’s ability to use quantifiable information and mathematical analysis to make connections and draw conclusions. The main focus of each Quantitative Literacy course is the use of mathematical techniques and analysis, with problems from a broad spectrum of real-life and abstract settings requiring translation to and from mathematical forms.
Evaluators are encouraged to assign a zero to any work, sample, or collection of work that does not meet introductory (1) level performance.

	Student Learning Outcome
	0
	Introductory
1
	Developing
2
	Advancing
3
	Capstone
4

	Apply and Analyze information—Apply mathematical techniques to the analysis of quantitative problems
	Not
evident
	Makes a reasonable but unsuccessful attempt to convert information into an appropriate mathematical portrayal.



Calculations, if attempted, are unsuccessful for solving the problem. 


Interpretation, if attempted, is unsuccessful or inaccurate.
	Is able to meet one of the following criteria:

Converts relevant information into an appropriate mathematical portrayal.

Calculations successfully solve the problem (possibly with minor computational or copy errors). 

Provides accurate explanations of information presented in mathematical forms. Makes appropriate inferences based on that information.
	Is able to meet two of the following criteria:

Converts relevant information into an appropriate mathematical portrayal.

Calculations successfully solve the problem (possibly with minor computational or copy errors). 

Provides accurate explanations of information presented in mathematical forms. Makes appropriate inferences based on that information.
	Is able to meet all of the following criteria:

Converts relevant information into an appropriate mathematical portrayal.

Calculations successfully solve the problem (possibly with minor computational or copy errors). 

Provides accurate explanations of information presented in mathematical forms. Makes appropriate inferences based on that information.

	Communicate using mathematical forms—Communicate the mathematical process and results in text, graphics, and symbols.
	Not
evident
	Attempts to communicate the mathematical process, but in a way that is unclear and has important omissions.
	Communicates the mathematical process in a way that is either unclear or has important omissions.
	Communicates the mathematical process in a way that is clear but with minor omissions.
	Communicates the complete mathematical process clearly and effectively.





MSU Denver Social and Behavioral Science Rubric	
Definition: Courses in Social and Behavioral Science study the behavior and actions of individuals, groups, and/or institutions using scientific methods and approaches. SBS also develops a student’s ability to examine and influence those behaviors and actions between and among larger social, economic, political, and/or geographic contexts.   
Evaluators are encouraged to assign a zero to any work, sample, or collection of work that does not meet introductory (1) level performance.

	Student Learning Outcome
	0
	Introductory
1
	Developing
2
	Advancing
3
	Capstone
4

	Understand fundamental concepts—Describe fundamental concepts in the social and behavioral sciences.

	Not
evident
	Understanding of fundamental concepts in the social and behavioral sciences is emerging.


	Describes a basic understanding of fundamental concepts in the social and behavioral sciences.
	Adequately describes fundamental concepts in the social and behavioral sciences.
	Describes fundamental concepts in the social and behavioral sciences with depth and clarity. 

	Analyze relations—Examine how individuals, groups, communities, and social institutions relate or interact with each other and/or the natural world using theories and methods in the social and behavioral sciences.

	Not
evident
	Use an SBS tool, approach, method or theory to describe at an emerging level and with some inaccuracies how individuals, groups, communities, and social institutions relate or interact with each other and/or the natural world.
   
	Use an SBS tool, approach, method or theory to describe at an introductory level with few inaccuracies how individuals, groups, communities, and social institutions relate or interact with each other and/or the natural world.
	Use an SBS tool, approach, method or theory to describe at an intermediate level how individuals, groups, communities, and social institutions relate or interact with each other and/or the natural world.
	Select and use the most appropriate SBS tool, approach, method or theory to describe comprehensively how individuals, groups, communities, and social institutions relate or interact with each other and/or the natural world.

	Engage critically—Engage with social and behavioral science tools, approaches, and skills to explore complex human, social, political, cultural, and/or global interactions and issues.

	  Not
evident
	Selects, applies, and /or evaluates an SBS tool, approach, method or theory by creating a project that explores a relevant complex context at an emerging level.
	Selects, applies, and /or evaluates an SBS tool, approach, method or theory by creating a project that explores a relevant complex context at an introductory level.
	Selects, applies, and/ or evaluates an SBS tool, approach, method, or theory by creating a project that explores a relevant complex context at an intermediate level.
	Selects, applies, AND evaluates an SBS tool, approach, method or theory by creating an original project that explores a complex context at an advanced level.



MSU Denver Written Communication General Studies Rubric
Description:  Written communication is the development and expression of ideas in writing across many genres and styles. It includes understanding how writers may shape texts for their specific rhetorical situation.  It includes multimodal composing and the creation of texts that combine words, images, and/or data. Written communication abilities develop through interactive and iterative experiences across the curriculum.
Evaluators are encouraged to assign a zero to any work, sample, or collection of work that does not meet introductory (1) level performance.
	Student Learning Outcome
	0
	Introductory
1
	Developing
2
	Advancing
3
	Capstone
4

	Employ rhetorical knowledge—Exhibit a thorough understanding of audience, purpose, genre, and context that is responsive to the situation.
	Not
evident
	Demonstrates minimal attention to context, audience, purpose, or genre. 
	Demonstrates awareness of context, audience, purpose, and genre.
	Demonstrates adequate consideration of context and has clear focus on audience, purpose, and genre.
	Demonstrates a thorough understanding of context and is responsive to audience, purpose, and genre.

	Develop content—
Create and develop ideas within the context of the situation and the assigned task(s).
	Not
evident
	Uses appropriate or relevant content to develop simple ideas in some part of the text.
	Uses appropriate or relevant content to develop and explore ideas throughout the text.
	Uses appropriate, relevant content to develop and explore ideas within the context of the discipline or genre throughout the work.
	The writer's perspective shapes the entire text. Strategically uses appropriate, relevant content to illustrate insight into the subject and context. 

	Apply genre and disciplinary conventions—Apply formal and informal conventions of writing, including organization, content, presentation, formatting, and stylistic choices, in particular forms and/or fields.




	Not
evident
	Attempts to use basic organization and presentation. May have inconsistent or incorrect formatting.
	Follows basic conventions for “academic” writing including basic organization, content, and presentation choices.
	Demonstrates consistent use of conventions particular to the specific genre or discipline including consistent organization, content, presentation, and stylistic choices.
	Demonstrates detailed attention to the conventions particular to the discipline or genre and strategically uses a wide range of those conventions in organization, content, presentation, and stylistic choices.

	Use sources and/or evidence—Critically read, evaluate, apply, and synthesize evidence and/or sources in support of a claim.  
	Not
evident
	Attempts to use evidence to support ideas or claim.
	Attempts to use credible and/or relevant sources or evidence to support ideas or claim. Sources/evidence are appropriate for genre and/or discipline.
	Uses credible, relevant sources or evidence to support claim. 
Sources/evidence are relevant for genre and/or discipline.
	Strategically uses credible, relevant, discipline-specific sources or evidence to support claim. Sources/evidence are relevant to and valued in the genre and discipline.

	Document sources and evidence—
Follow an appropriate documentation system.
	Not
evident
	Attempts to use documentation.
	Attempts consistent documentation using a recognizable system.
	Uses consistent documentation in a system appropriate to the discipline or genre.
	Closely adheres to a documentation system appropriate to discipline and genre.

	Use rhetorically effective conventions—
Demonstrate proficiency with conventions, including spellings, grammar, mechanics, and word choice appropriate to the writing task.
	Not
evident
	Uses language and language conventions that sometimes impede meaning.
	Uses language and language conventions that generally communicate meaning with some clarity. Tone and register are consistent but not rhetorically effective OR they are not consistent.
	Uses language and language conventions that consistently communicate meaning with clarity. Tone and register are consistent and rhetorically effective.
	Uses language and language conventions, including tone and register, that strategically shape and communicate meaning with clarity and fluency.



